
 

 1 

 

 

 

 
Resources Aimed at the Prevention of Child Abuse and Neglect 

 

Saying ‘Don’t Do it’ doesn’t work! 

An exploration of parenting education to reduce teen pregnancy and intervene in cycles of 

violence in South Africa 

 

 

Felicity Butt1 

 

 

 
‘Parenting education for our youth is a missing link in intercepting the well-

documented and growing generational cycles of child abuse, neglect, and abandonment; 

senseless societal violence; and children having children. Schools are the only institutions 

capable of the widespread implementation that can enable parenting education to achieve 

its great potential to help ensure a safer and more humane society.’ 

Quote sourced from http://www.parentingproject.org/need.htm 
 

 

 

 

Contents 

 

1. Introduction 

2. Teenage Pregnancy in South Africa 

3. What can be done to prevent teenage pregnancy 

4. Sex Education at School? 

5. Why is Parenting Education important and does it work 

6. What is Parenting Education 

7. When should Parenting Programmes be offered 

8. Conclusion 

9. Appendices 

                                                
1
 Felicity Butt is a Volunteer with RAPCAN, with a background in the education system 



 

 2 

1. Introduction 

 

The purpose of this piece is to look at the role of parenting education in the reduction of 

teenage pregnancy in South Africa considering the extent to which young people are engaging in 

sexual activity and girls are becoming pregnant. Experience has shown that if young people and 

children are better informed about the overwhelming costs and responsibilities of parenting then 

they may make alternative decisions about engaging in risky sexual behaviour. In addition we look 

at the role of parenting education towards strengthening parenting practice in South Africa for 

future generations. Research indicates that building parenting skills and relationships significantly 

reduces the risk of child maltreatment and intercepts the development of antisocial and violent 

behaviour. This is, in our view, critical given the high levels of violence experienced in South African 

society at this time.  

 

 

2. Teenage Pregnancy in South Africa 

 

The rate of teenage pregnancy in South Africa is relatively high with one in three girls 

having had a baby by the age of 20, yet more alarmingly in some schools it is estimated that 

around 60-70% of the pupils become pregnant.2  Teenage pregnancy can be linked to a range of 

factors, including; lack of appropriate sex education, lack of access to contraceptives, substance 

abuse and a range of social and economic reasons. For example a study by Wood et al. on 

adolescent sex and contraceptive experiences3 argues that young women are often even 

encouraged to have babies by their mothers, to quote, the young women are, ‘subject to pressures 

from their families and male partners to prove their fertility, and some nurses confirmed this, saying 

that a woman could not get married until she had at least one child’.4 This demonstrates just one of 

the social factors that may be involved in young women becoming pregnant.!

 

A high rate of teenage pregnancy can obviously have a detrimental effect on society and the 

economy, as young women are forced, or choose, to drop out of school to look after their children 

and are thereby disadvantaged when trying to access the work market later. To expand, by 

dropping out of school they may not have the relevant qualifications to get a job, and therefore 

                                                
2 http://www.irinnews.org/Report.aspx?ReportId=70538. ‘SOUTH AFRICA: Teenage pregnancy figures cause alarm’ (6th 
March 2007) Quoted from David Harrison, CEO of LoveLife Campaign 
3 Wood., K, Maepa, J & Jewkes, R (unknown) ‘Adolescent sex and contraceptive experiences: perspectives of teenagers 
and clinic nurses in the Northern Province’ Medical Research Council 
4
 Wood, K, Maepa, J & Jewkes, R. (unknown) ‘Adolescent sex and contraceptive experiences: perspectives of teenagers 

and clinic nurses in the Northern Province’ Medical Research Council 
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may be prohibited from contributing to the economy in as full and productive manner as they would 

if they have completed their education. This lack of ability to get a job can have the effect of 

increasing the burden on the state in the long run as it may increase dependence on social security.  

 

In addition the high incidence of teenage pregnancy can be linked to high rates of HIV 

infection in teenage girls, as it shows that more young people are sexually active, and the more 

sexual partners one has, combined with a lack of effective use of contraception increases the 

chances of infection.5  

 

Consequently it is important to think about how the level of teenage pregnancy can be 

reduced in South Africa. Furthermore it is important to consider what makes for effective sex 

education, to exemplify it is estimated that 83% of females (aged 15-24) in South Africa know 

about contraceptives as a means of protection from unwanted pregnancies, STI’s and HIV and yet 

South Africa continues to have a high rate of teenage pregnancy and HIV infection.6 Evidently 

teaching about contraceptives alone is not sufficient to preventing teenage pregnancy. It seems 

then that South Africa needs to look at how and what it is teaching young people in terms of ways 

to prevent teenage pregnancy. 

 

3. What can be done to prevent teenage pregnancy 

 
There is little evidence to support that teaching about contraceptives, healthy relationships 

and parenting increases the incidence of teen pregnancy, with most evidence actually suggesting 

otherwise. This education does not increase sexual activity among young people. Alford et al. note 

that ‘Neither provision of information nor access to contraception and condoms increases sexual 

activity among youth.’ 7 

 

‘Rather than trying to deter or frighten young people away from having sex, effective sex 

education includes work on attitudes and beliefs, coupled with skills development, that enables 

young people to choose whether or not to have a sexual relationship taking into account the 

potential risks of any sexual activity.’8 

                                                
5
 http://www.irinnews.org/Report.aspx?ReportId=70538. ‘SOUTH AFRICA: Teenage pregnancy figures cause alarm’ (6th 

March 2007) Quoted from David Harrison, CEO of LoveLife Campaign 
6
 Save the Children (Sweden)/ RFSU (2007) ‘Tell me more! Children’s Rights and Sexuality in the Context of 

HIV/Aids in Africa 
7 Alford, S, Cheetham, N & Hauser, D. (2005) ‘Science & Success in Developing Countries: Holistic Programs that Work to 
Prevent Teen Pregnancy, HIV & Sexually Transmitted Infections’ Advocates for Youth.  
8
 http://www.avert.org/sexedu.htm Sex Education that Works, AVERT (Page accessed 12.11.2008) 
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As the quote above shows, research into the most effective means to prevent or reduce the 

incidence of teenage pregnancy highlights that a comprehensive programme, one that deals not 

only with abstinence, but also contraceptives, emotions and a number of life skills, is the most 

effective approach to reducing teenage pregnancies.9 Experts suggest that a good curriculum for 

sex and relationship education covers three areas: facts and information, relationship and 

interpersonal skills and values.10 A study by Save the Children, entitled, ‘Tell me More! Children’s 

Rights and Sexuality in the context of HIV/AIDS in Africa’ indicates that a ‘comprehensive’ approach 

is vital because as it highlights, most young people know that abstinence is the ‘best’ way to avoid 

getting pregnant or becoming infected with STIs, including HIV, but propagate that is not a ‘realistic 

choice’ for young people.11 The report highlights that we need to remember that young people have 

sexual rights and desires the same as adults and therefore merely purporting that sex is bad or 

sinful and should not be engaged in does not help young people to deal with the realities and 

pressures of puberty, society and culture on their decision making process.  In short, a programme 

that only tells young people not to have sex does not answer any of the questions or respond to the 

natural desires of young people, and can lead to an uninformed youth who want to engage in sex 

but are ill informed about how to protect themselves in the actual situation programmes without 

these other layers of information and process are thus unlikely to be effective.12  

 

4. Sex education at School? 

 

 School is the key social institution tasked with preparing young people for adulthood, this 

includes preparation for employment as well as the development of responsible citizenship. 

Adulthood undoubtedly includes parenthood for the extreme majority of South Africans. All of these 

areas should thus be addressed through the school curriculum. The Parenting Project, an online 

resource centre promoting the education of young people in parenting skills, supports the teaching 

of Parenting skills at school through statements such as: 

 

 ‘Schools validate what our society considers preparation for important work. In them, you 

learn skills that some day will let you be a lawyer, doctor, teacher, etc. If parenting is to be viewed 

                                                
9 Save the Children (Sweden)/ RFSU (2007) ‘Tell me more! Children’s Rights and Sexuality in the Context of HIV/Aids in 

Africa 
10 UNESCO. (2008) ‘Review of sex, relationships and HIV education in schools’ 
11 Save the Children (Sweden)/ RFSU (2007) ‘Tell me more! Children’s Rights and Sexuality in the Context of HIV/Aids in 
Africa 
12 Save the Children (Sweden)/ RFSU (2007) ‘Tell me more! Children’s Rights and Sexuality in the Context of HIV/Aids in 

Africa 
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by children in our society as important work, then that work must be validated as vital by being 

made a subject of study and reflection, and developing understanding and skill from kindergarten 

up. If taught about parenting in school, young children will discover that it is something that can 

and must be learned’.13 

 

The school is therefore an appropriate place for young people to take part in comprehensive 

sexuality education, including parenting classes, in the main because it has the potential to reach 

the largest number of young people, but also because the school can step outside of cultural taboos 

and norms of not talking, or talking negatively about sex, by approaching it as an academic 

subject.14 For example, the classroom can become a safe arena for young boys to talk about the 

emotions and fears connected with sex and becoming a parent through normalising these 

discussions within the learning process at school, whereas outside the school gates young boys may 

be ridiculed for expressing emotions and fears about sex and parenting. The school can create an 

environment where it is acceptable to ask questions and express emotions. It is particularly 

important to help boys deal with the emotional and physical requirements of being a parent 

considering the severe lack of positive male role models in young people’s lives today, a pattern 

that needs to be reversed if we are to build a positive future for the next generation.  

 

Young people are often more comfortable talking with a professional rather than a parent 

about sex issues, just as parents are often uncomfortable talking about sex with their children.15 In 

terms of parenting education most parents pass on their skills through example and therefore 

patterns of bad parenting can continue, as most parents do not necessarily know what it is that 

makes them a good or bad parent as they themselves were not ‘taught’ the skills. For example the 

use of corporal punishment can continue as generations perceive that they were not ‘harmed’ by 

the practice and accept it as the norm. In conclusion the school is a space in which the cultural 

norms of society about parenting can be reviewed, analysed and changed where appropriate, as 

the Parenting Project stated the school is a place in which we teach important life skills, being a 

parent is perhaps one of the most important and influential skills and why should it not be taught as 

well.  

 

                                                
13 http://www.parentingproject.org/curbing.htm  
14 Dhalen, S. (January 2008) Boys will be boys – adult values on gender and Sexuality. A public hearing on Sexual and 
Reproductive Health and Rights.  
15Wood, K, Maepa, J & Jewkes, R. (unknown) ‘Adolescent sex and contraceptive experiences: perspectives of teenagers 
and clinic nurses in the Northern Province’ Medical Research Council 
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The Guttmacher survey16 researched the effectiveness of comprehensive sex education 

programmes, in a number of countries, including some sub-Saharan African countries. The survey 

details as effective those that follow the European Model in which there is a ‘provision of 

comprehensive information about the biological and emotional aspects of sexual development, 

relationships, decision-making skills, communication and negotiation’.17  Their report relayed that 

the young people strongly ‘support sex education in schools.’18 However the report went on to add, 

‘At most, however, only half of young people get sex education in school, ranging from 15% in 

Burkina Faso to 52% in Ghana’.19  This is shown in more detail in the graph below: 

WANTED, NOT RECEIVED 

The large majority of teens think it is important for sex education to be taught in schools, but far 

fewer end up receiving it because they do not attend school or sex education is not offered. 

 

Source: Guttmacher Institute, 200720 

 

 

                                                
16 Boonstra, H. ‘Young People Need Help in Preventing Pregnancy and HIV; How Will the World Respond?’ Guttmacher 
Policy Review Summer 2007, Volume 10, Number 3 (http://www.guttmacher.org/pubs/gpr/10/3/gpr100302.html) 
17

 Boonstra, H. ‘Young People Need Help in Preventing Pregnancy and HIV; How Will the World Respond?’ Guttmacher 

Policy Review Summer 2007, Volume 10, Number 3 (http://www.guttmacher.org/pubs/gpr/10/3/gpr100302.html) 
18 Boonstra, H . ‘Young People Need Help in Preventing Pregnancy and HIV; How Will the World Respond?’ Guttmacher 
Policy Review Summer 2007, Volume 10, Number 3 (http://www.guttmacher.org/pubs/gpr/10/3/gpr100302.html) 
19 Boonstra, H . ‘Young People Need Help in Preventing Pregnancy and HIV; How Will the World Respond?’ Guttmacher 
Policy Review Summer 2007, Volume 10, Number 3 (http://www.guttmacher.org/pubs/gpr/10/3/gpr100302.html) 
20

 Boonstra, H . ‘Young People Need Help in Preventing Pregnancy and HIV; How Will the World Respond?’ Guttmacher 

Policy Review Summer 2007, Volume 10, Number 3 (http://www.guttmacher.org/pubs/gpr/10/3/gpr100302.html) 
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5. Why is Parenting Education Important and Does it Work?  

  

Teenage pregnancy is considered the norm in some communities and parenting education 

can reduce the rate of teen pregnancy by providing an alternative to what is accepted as the norm. 

To explain, a large number of teenage pregnancies are from young women who were the children 

of teenage mothers themselves or who come from low-income, poorly educated or neglected 

backgrounds21 (the latter point is often given by young mothers who state that because of their 

experience of emotional neglect they wanted someone to love and who would love them).22  This 

does not mean that all the girls with these risk factors will become pregnant or that others without 

these will not, however these factors do influence the high rate of teenage pregnancy in certain 

areas.  

 

Parenting classes offer young people an alternative perspective, to aid them to see that a 

parent who is well established emotionally and financially will be better able to provide for their own 

children. Indeed teaching young people the skills to become loving and effective parents ‘would do 

much to prevent neglect in the current and next generation’.23 Parenting programmes therefore not 

only concentrate on informing young people about the realities of parenthood but can also serve to 

create more effective parents in the future as  ‘It enables them [young people] to reflect on the 

way that they were parented and to begin to think about how they want to parent. It creates the 

possibility for breaking cycles of negative parenting’.24  

 

Research overwhelmingly shows, that teenage parents and inadequate parenting skills are 

linked as a strong risk factor to child maltreatment.25  Parenting education interventions aimed at 

young first time mothers has been shown to have a significant impact on reducing the risk of child 

                                                
21 http://www.unfpa.org/icpd/icpd5/press/fonda.htm Fonda, J. (unknown)(page accessed 13.11.08) ‘Teen Pregnancy is an 

Adult Problem’ 
22 Wood, K, Maepa, J & Jewkes, R. (unknown) ‘Adolescent sex and contraceptive experiences: perspectives of teenagers 
and clinic nurses in the Northern Province’ Medical Research Council 
23

 http://www.parentingproject.org/rationale.htm Rationale supporting the need for parenting education for children and 

Teens in schools, Dana McDermott, Ph.D. ©2002 
24  http://www.parentingproject.org/rationale.htm Rationale supporting the need for parenting education for children and 
Teens in schools, Dana McDermott, Ph.D. ©2002 
25 Grietens, H., Geeraert, L. and Helinckx, W. (2004). A scale for home visiting nurses to identify abuse and neglect 
among mothers with newborn infants. Child Abuse & Neglect, 28(3), pp. 321-337. And. Lounds, J.J., Borkowski, J.G. and 

Whitman, T. L. (2006). The potential for child neglect: the case of the adolescent mother and their children, Child 
Maltreatment, 11(3), pp. 281-294. And. Jenkins, J.M., Shapka, J.D. and Sorenson, A.M. (2006). Teenage mothers’ anger 
over twelve years: partner conflict, partner transitions and children’s anger. Journal of Child Psychopathology and 
Psychiatry, 47(8), pp. 775-782. 
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maltreatment.26 Thus providing this education as a standard part of school curriculum can assist in 

changing the currently high rates of child maltreatment reported in South Africa. 

 

According to experts on the Parenting Project website ‘Parenting education for our youth is a 

missing link in intercepting the well-documented and growing generational cycles of child abuse, 

neglect, and abandonment; senseless societal violence; and children having children. Schools are 

the only institutions capable of the widespread implementation that can enable parenting education 

to achieve its great potential to help ensure a safer and more humane society.’27 

 

Experts on the Parenting Project website go on to list the following advantages of providing 

parenting education for young people as garnered from their evaluation of programmes. Parenting 

Programmes are said to: 

• encourage nurturing, caring and responsibility early enough to have real impact on 

development of both male and female children's and teens' beliefs, attitudes and behaviors;  

• strengthen present family relationships and discourage early pregnancy by instilling respect 

for the enormous responsibilities of parenthood;  

• build non-violent communication, relationship, childcare and problem-solving knowledge and 

skills that both boys and girls put to use immediately in their families and classrooms;  

• develop empathy in students and enable more caring, cooperative learning environments 

that promote learning, through both direct teaching and modeling;  

• capitalize on the universal attraction to babies and interest in family life, linking school to 

"real life" to create high-interest, motivating learning activities in all subject areas;  

• improve social and emotional competence and classroom atmospheres, helping students to 

better focus on their academic tasks and resulting in increased learning;  

• develop cognitive skills such critical thinking, planning, observing, listening, communicating, 

emphasizing, brainstorming options, assessing consequences of choices, and reflecting on 

                                                
26 Rapoport, D. and O’Brien-Strain, M. (2001). In-home visitation programs: a review of the literature. Report submitted 
to the Orange County Children and Families Commission. Retrieved on 8 August 2007: 

http://www.sphereinstitute.org/publications/OCProp10LitRev.pdf And. Olds, D.L., Sadler, L. and Kitzman, H. (2007). 
Programs for parents of infants and toddlers: recent evidence from randomized trials. Journal of Child Psychology and 
Psychiatry, 48(3/4), pp. 355-391. 
27 http://www.parentingproject.org/need.htm  
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one's actions, which promote learning in core academic areas as well as improve 

relationships.28 

Teaching young people parenting skills is not just about avoiding teenage pregnancy but also 

instilling and reinforcing a wide range of important life skills such as problem-solving, decision 

making, non-violent conflict resolution, respect for others and differences, budgeting, healthy living 

and how to make sensible life choices. A comprehensive programme that entails discussion, 

learning and simulation/role play can allow young people to explore what it means to be a 

productive and effective adult and parent in society. 

 

6. What is Parenting Education 

 

The following methods are generally used to provide parenting education at school: 

• Discussions, these need to be frank and open with the opportunity for young people to ask 

the questions that interest and concern them about possible parenthood. 

• Baby simulators, this can be through electronic baby simulators or other substitutes such as 

bags of flour/ sugar, eggs or plants. 

• Didactically, this is perhaps the least effective means of teaching as it involves the teacher 

imparting knowledge with little to no involvement of pupils. 

• Guest involvement or visits, for example young people can meet with teenage or adult 

parents and work with young people to see what is involved.29 

 

Most parenting education programmes entail a baby simulation element, in most instances, 

due to costs, this is through a flour, egg or plant baby projects. Projects of this nature usually begin 

with some prior information about conception and pregnancy in order to appropriately contextualise 

the simulation task, and promote coherence of information. Pupils are then given the ‘babies’, this 

can either be a bag of flour, an egg or a plant for which each pupil will be responsible. Pupils work 

alone or in couples. A bag of flour or sugar is most used because the weight is more reflective of a 

real baby than that of an egg or plant, although an egg may be chosen because of its fragility. After 

‘having’ their babies the pupils are tasked with dressing and individualising their ‘babies’. This is a 

fun task but also one that demonstrates the importance of loving and caring for children. Pupils 

then care for their ‘babies’ for an allotted amount of time, usually at least 2-3 days, this involves 

                                                
28

 http://www.parentingproject.org/need.htm Parenting Education and Our schools and youth programme 

(Accessed 25th November 2008) 
29 http://www.parentingproject.org/methods.htm D. McDermott ‘From Theory to Practice: Some Successful 

Methods of Parent Education’ 
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taking them everywhere, and making sure they do not get damaged. Teachers check up on the 

manner in which the babies are treated and discussions are held throughout and following the 

experience. These include discussions on how the ‘baby’ impacts on your day, how difficult it was to 

prevent the ‘baby’ getting damaged, how it would be to have a real baby and so on. Most projects 

also involve pupils keeping a diary of their feelings and experiences of being a flour parent.  

 

One programme (at Slidell Junior High School, Louisiana) using the flour baby approach was 

effective because it took a realistic 9 month approach to the issue of teenage pregnancy, it included 

looking at the issues that might drive young people to have sex, the bodily changes, financial 

concerns, including how to support a child on minimum wage, simulating pregnancy with school 

bags worn on the front, learning about childbirth and then the arrival of the flour babies. Random 

pupils were also given complications to consider, such as premature babies, foetal alcohol 

syndrome, and other possible disabilities (more detail of project can be found in Appendix 3).  

 

Teacher, Kathy Seeger (Slidell Junior High School, Home Economics Teacher), indicated that 

this programme was very effective as the pupils really learnt about what it is to be a parent. She 

went on to comment about the project "Typically, on the first day students are very excited,"… 

"They love to show off their babies, but by the third or fourth day, students have begun to see just 

how much responsibility babies are, and they are getting pretty tired of carting their babies around. 

Students who forget their babies in their lockers or leave them unattended at home might have to 

write a paper on child abuse and present the findings to the class.”30  

 

Young people who have taken part in flour baby projects made comments such as "I 

thought they were going to be all cute and cuddly but when I started to look after it, it really 

wasn't."31 and "After the project I definitely don't want a baby,…You get tired carrying it around but 

with a real baby, when it cries in the night you have to feed it and change it, too."32 These 

comments indicate that parenting education through simulation methods does not result in an 

increased desire to have babies but demonstrates that young people, in this instance as young as 

aged 10, when exposed to the difficult realities of raising a baby have less of a desire to become a 

parent.  

                                                
30

 http://www.education-world.com/a_curr/curr128.shtml Egg Babies, Sugar Babies, Flour Babies... 
Can They Keep Teens from Having REAL Babies? 
31

 http://www.guardian.co.uk/society/2006/dec/19/children.schools So, babies aren't self-raising ...It's not so easy being a 
parent, especially when you're only 10. Harriet Swain reports on the flour-baby project 
32

  http://www.guardian.co.uk/society/2006/dec/19/children.schools So, babies aren't self-raising ...It's not so easy being a 
parent, especially when you're only 10. Harriet Swain reports on the flour-baby project 
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Although expensive, the use of electronic baby simulators is propagated as perhaps the 

most effective method of teaching young people about the realities of being a parent. Pupils are 

given a lifelike computerised doll to take home and care for, for a number of days, this doll is 

controlled by a key that only the young person has and therefore they cannot give the doll to 

anyone else to look after. The doll is said to be most effective because it most realistically simulates 

the problems of a young parent, more precisely the constant demands of an infant by crying at 

regular intervals, to demonstrate the need for feeding, changing and so on. The doll’s internal 

sensors can also pick up incidences of neglect and abuse. The use of the dolls is often paired with 

frank discussions and research into issues such as child abuse, finances of being a parent, what is 

childbirth and pregnancy and so on.  

 

The doll simulators have been shown to make some impact upon the choice of young people 

to engage in risky sexual behaviour. One teacher reported, ‘The scare tactics seem to work. 

Many….students vow to postpone parenting for at least a decade because they can't handle the 

responsibility’33. This is also supported by Hillman who states ‘Some students begged to be allowed 

to end their parenting experience after two nights.’ 34 At the end of the trial, comments such as, 

“Here! Take it! I’m never getting pregnant!” were common’35. "Everyone wants to take 'em [the 

babies] home, but nobody wants to keep 'em" because the simulated infants are too demanding 

and require too much time.’36   

 

7. When Should Parenting Programmes be offered? 

 

Researchers like Simpson argue that young people, and specifically adolescents, are most 

suited to learning effective parenting skills because of their ability to engage in reflection and 

abstract thought.37 Young people are beginning to think about relationships and the impact that 

their own and others actions have on the world around them, whilst also able to make decisions 

without having direct experience of events. Therefore this seems an ideal age to encourage young 

people to consider what they think is effective parenting. 

                                                
33 http://www.ajc.com/metro/content/metro/gwinnett/stories/2008/05/11/metkidclass_0512.html Playing at pregnancy: 

Students get parenting lesson, By  D.Aileen Dodd, Atlanta Journal-Constitution,Published on: 05/12/08 
34 Carol Best Hillman, (2000) ‘ The effectiveness of an infant simulator as a deterrent to Teen pregnancy among middle 
school students’ PhD Thesis, University of North Texas. 
35 Carol Best Hillman, (2000) ‘ The effectiveness of an infant simulator as a deterrent to Teen pregnancy among middle 

school students’ PhD Thesis, University of North Texas.  
36 http://www.education-world.com/a_curr/curr077.shtml  "Baby" Helps Teens Think It Over! 
37 As Quoted in Mc Dermott D. 2002. Rationale Supporting the Need for Parenting Education for Children and Teens in 
Schools. Accessed at http://www.parentingproject.org/rationale.htm 
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 However baby simulation and parenting programmes can and have been started with 

younger pupils and indeed most research into effective programmes argues that they must be long 

term in order to have the desired impact. For example Tomison states that ‘Overall…it was 

unrealistic to expect a short-term parent skills program in isolation to create lasting change’.38 It is 

also important to consider that parenting programmes are aimed at being preventive and so should 

also be aimed at young people before they become sexually active. AVERT an organisation 

dedicated to the prevention of HIV/AIDS among young people argues that, ‘Sex education that 

works starts early, before young people reach puberty, and before they have developed established 

patterns of behaviour.’39 Indeed M. Miedzian states that, ‘We urgently need to introduce parenting 

classes in all our schools, so that young people are provided with basic information about child 

development before they become parents. Because they serve as a deterrent to teenage 

pregnancy, these classes should start no later than 5th grade --some girls become pregnant as 

early as age 12’.40  A. Miles of the Times Newspaper concurs with this saying that children as young 

as ten should be given parenting classes as many of these children are already looking after 

younger siblings and therefore need a good role model of parenting to aspire to. ‘For some kids, 

this might be the first time they have seen that there can be an alternative to chaotic parental 

management. They might have had rotten experiences with their own parents; they will often have 

already effectively been parents to younger siblings. But it is all the wrong experience. They might 

know a lot about parenting, but not about what good parenting can be. They might not realise that 

they have a choice - to be a positive influence on their child or a negative one. They might not 

realise how essential their own role is going to be’.41  

 

8. Conclusion 

 

In conclusion it seems that Parenting Classes for children in school may enable us to build 

more effective and skilled parents for the future. One often hears parents saying that their children 

did not come with a ‘manual’, and whilst parenting education does not purport to provide an all 

                                                
38 As quoted in http://www.parentingproject.org/rationale.htm ‘Rationale supporting the need for parenting education for 
Children and Teens in Schools’, Dana McDermott, Ph.D. ©2002 

 
39 http://www.avert.org/sexedu.htm Sex Education that Works, AVERT (Page accessed 12.11.2008) 
40 http://www.huffingtonpost.com/myriam-miedzian/a-giant-step-toward-solvi_b_48713.html Miedzian, M 
(May 17, 2007) ‘A Giant Step Toward solving our Educational Crisis: Teach Parenting in our schools’ 
41 http://www.timesonline.co.uk/tol/comment/columnists/alice_miles/article3578509.ece Miles, A. (March 19, 

2008) ‘Yes! Parenting Classes for Kids’ 
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answers ‘manual’ for caring for children, it will provide young people with the knowledge and skills 

to face the responsibilities of parenthood with sensitivity and skill. The conflict resolution skills 

included, as well as the focus on relationships and their effect on child development may have the 

long term effect of reducing the incidences of corporal punishment and child abuse or 

maltreatment. This is through helping young people to understand how to deal with their 

frustrations in a productive manner, in addition to understanding the merits of positive discipline in 

educating children. Whilst in the short term a realistic look at the responsibilities involved in 

parenting should aid to reduce the numbers of teenage pregnancies, and encourage safer sexual 

behaviour in young people.   
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9. Appendices 

 

 The following appendices detail some of the various parenting programmes already available 

in schools around the world, in addition to some information about how parenting education can fit 

into the school curriculum through other subjects. 

 

Appendix 1: Sample Lessons from the Parenting Project, dealing with decision making, what it is to 

be a father and the financial aspects of parenting, in terms of paying child support. 

 

Appendix 2: Description of the Flour baby Project undertaken at Slidell Junior High School, by 

teacher Kathy Seeger. 

 

Appendix 3: Instruction sheet to pupils on taking part in an egg baby project 

 

Appendix 4: Instructions to pupils on how to undertake a flour baby project, and lesson ideas on 

how to cover the financial aspects of raising a child 

 

Appendix 5: Worksheets for pupils taking part in a flour baby project 

 

Appendix 6: A range of topics suggested by the experts involved in the parenting project detailing 

what it is advisable to teach young people about parenting.  
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Appendix 1: Samples of Lessons To Teach Young People About Being Parents.  
(Taken from www.parentingproject.org ) 

 

Activity 1: Making Parenting Decisions: 

Parents must make countless important decisions every day.  Help young people develop the skills 

they’ll need to make wise parenting decisions by practicing the following decision-making process 

with them:   

• First, make up a few decision-making scenarios.  Examples include, “Carol would like to have 

a baby, but suspects her husband is becoming an alcoholic.  What should she do?” or 

“Children in the neighborhood are picking on Bill and Carla’s son.  Bill and Carla want to help 

him.  What should they do?”   Let your family, class or group choose one or two scenarios to 

explore.  

• Use the six steps of the decision-making process to work together to find a resolution to the 

scenario.  Be sure everyone contributes his or her ideas to the process.  If necessary, write 

responses on separate sheets of paper first.  

 

The Decision-Making Process: 

1. Identify the exact decision to be made. 

2. List all the options.  

3. Create a two column chart to list the pros and cons of each option.  

4. Consider your values: What is important to you and your family?  

5. Make a decision and take action.  

6. Evaluate the results of your decision and take responsibility for the consequences 

 

 

Activity 2: Defining A Dad: 10 Minutes 

 

1) Invite the first three volunteers to the front of the room. Hand each one a label: biological 
father, legal father, or dad. State: Remember the children we introduced you to in Lesson One? 
Each child had a father who played a different role in the family. 
  

2) Hand out the definitions of the three kinds of fathers to three different volunteers. Ask the 

volunteers to match the definitions to the father in the front of the room. 

 

3) Check with the class to see if they agree the definitions are correctly matched. Make any 

necessary changes. 

   

4) Introduce the definitions of father. 

Biological father — the man who genetically created his child from his sperm 

Legal father — the man responsible for his child legally and financially; includes an adoptive father 

Dad — the man who nurtures, guides, and supports his child 

 

Ask: Can a father be more than one of the definitions? 

Invite the fourth volunteer to the front of the class. Hand him the Responsible Father nametag. Tell 

the class you are now going to build a responsible father using the best parts of the father 

definitions. 

 

5) State: Some day you may choose to be a parent. It is important to begin defining and thinking 
about what kind of parent you will be. Remember you can't control your past but you can plan for a 
healthy future. 
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What does a Responsible Father look like? Write down each description on Post-it notes to tape 

onto the Responsible Father as you create them.  

   

Sample answers:  

• waits to have a baby until he is prepared to support his child  

• establishes legal paternity 

• works together with the child's mother to parent 

• provides love and guidance 

• never hits in anger 

• shares with the child's mother in the financial support 

 

Can you be a responsible father when you are 13? What would be a more responsible choice?This is 

why it is important for you to plan and prepare to be responsible parents. 

 

6) Ask: Why do we focus on fathers and not mothers? 

• Mothers are easy to identify because they give birth. 

• Many children do not have fathers active in their lives. 

• Men sometimes don't have good role models in their lives to teach them how to be good fathers. 

• Women sometimes make choices to exclude the father or the father chooses not to be involved. 

 

7) Collect the labels and ask students to return to their seats. Keep the Responsible Father name 

tag on the student volunteer for a later activity. 

 

SUMMARY 

• A dad does not have to live in the home to nurture his child. 

• Fathers play different roles in families. 

• By supporting them emotionally and financially, all fathers can positively influence their children. 
 

Activity 3 : Paternity Benefits: 10 Minutes 

 

1) State: Identifying the legal father benefits all family members. Having a legal father can also be 
a protective factor when the father emotionally and financially supports the child. 
  

2) Write on the board: Benefits of Establishing Paternity. Make three columns under the heading. 

Label the columns: Child, Mother, Father. 
  

3) Hand out Paternity Benefit Slips to different students in the class. Ask them to place the benefits 

under the child, the mother, or the father column on the board. These benefits assume the parents 

are not married at the time of birth. 

Paternity Benefit Slips 
(Each slip you make should contain one of the bullets listed below.) 

  

Benefits to the mother: 
• the right to ask for medical support for the child 

• knowing she isn’t the only person responsible for raising the child 

• the right to receive child support payments 

  

Benefits to the father: 
• access to school and medical records of his child 
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• the right to ask the court for custody 

• the right to ask the court for parenting time/visitation 

 

Benefits to the child:  
• access to Social Security, military benefits, health care, any inheritance, and other financial 

benefits  

• child support payments  

• acknowledgement of the right to see his/her father. 

  

4) Ask the class if there are any other benefits we can add. 

   

5) Summarize: Establishing paternity has many benefits for the child, mother, and father. Paternity 
is only one of the key components of responsible fathering. Can you name the other three 
responsible behaviors?  

 

A man who behaves responsibly for his child...  

• waits to make a baby until he is prepared emotionally and financially to support his child  

• actively shares with the child’s mother in the continuing emotional and physical care of their child  

• shares with the child’s mother in the continuing financial support of their child 

  

6) State:  

Responsible fathering is just part of the equation. What is the other variable? (responsible 
mothering) Mothers need to include the father in the raising of their children. We know there are 
times when it is not safe for a child to have the father involved if he has a history of abuse or 
addiction. However, moms and dads working together can only benefit the child. This is called co-
parenting. 
 

Co-parenting is when both mother and father, whether living together or not, collaborate as a team, 

using their strengths and skills to raise healthy, well-adjusted children. In the next activity you will 

meet John and Marita. Although not married or sharing a home, they are working together to raise 

their daughter. 
 

Activity 4:  Paying Child Support: 15 Minutes 

 

1) Ask the class, what does child support mean? 

 

2) In addition to being money paid to support children financially, it also represents what a father 

and mother should do to support their children emotionally, physically, and psychologically. The 

only thing the government can effectively monitor and manage is the money paid to support 

children. 

 

3) Read the facts about child support enforcement. 

a. Child support is money paid by the parent who is not living with the child for 

housing, food, clothing, utilities, and basic living expenses.  

 

b. In Minnesota, there are child support guidelines to decide the amount of money to 

be paid based on two factors — the number of children and the income of the parent 

who owes child support.  

 

c. Minnesota law allows child support payments to be withheld automatically from 

the income of the person paying support. 
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4) Ask the student who wore the Responsible Father label to come back to the front of the class. 

Introduce the class to John. 

 

State: John is a responsible father in many ways but his life is not easy. John is 22 and not married. 
A year ago, he fathered a child with his girlfriend, Marita.After the birth of his daughter, Anna, John 
signed the Recognition of Parentage form. He is the legal father of Anna and is paying child 
support. John works the second shift so he is able to take care of Anna during the day, while her 
mother works. He recently finished a water babies class with her and often spends time with her at 
the local park. John lives on his own and has a full-time job making $9.00 an hour. Let’s figure what 
John must pay for child support and how much he has left to live on. 
   

5) Use an overhead of the Paying Child Support worksheet while handing out a copy to each 

student. Ask them to fill in their worksheets based on John’s income. The key is listed below.  

   

Calculations for John’s child support payments:  

• After he pays taxes and deducts his $90-per-month health insurance, John has a net 

monthly income of $1080  

• Number of children for this order 1  

• Percent of income for child support 25%  

• John’s total monthly child support $270  

 

6) State: Each month, John will have $270 deducted from his paycheck for child support. 
(This amount does not include payment toward child care expenses. If the mother of John’s child 
has child care expenses because of school or work, John would have to make a contribution toward 
those expenses.) After the child support deduction, John has no more than $810 left each month to 
live on. Is that a lot? Let’s see how long the money lasts. 
   

7) Ask the class for nine volunteers.  

• Pay John the $810 in play money and give him thecheck for child support. Each of the other 

eight will play the role of a person in John’s life.  

• Give each of them one of the Cost of Living cards.  

• Have them read the cards to themselves.  

• The student with Card #A (Marita) will approach John and read the card out loud.  

• John will hand Marita the child support check and then the person with Card #1 will 

continue as John pays the necessary money.  

• The students go in order of their card numbers, collecting their money. After each one, John 

counts the money he has left.  

 

The cards are: 

1. Marita, mother of their daughter, Anna $270 – “Thanks, John for being a responsible 
father.This money will help pay for medical insurance, diapers, and food for Anna.” 
2. Landlord — “Hey, John, It’s the first of the month.You owe me $420 for rent.” 
3. Banker — “I am the Bank Officer, you owe me $50 for that ’89 truck.” 
4. Insurance Agent“I am the Insurance Agent.You must have insurance for your truck.Please pay 
me $110.” 
5. Service Station Attendant —“Hey man – you owe $60 for this month’s gasoline.By the way, 
your brakes are going to need work soon.” 
6. Telephone - “I am the Phone company employee.If you want to keep that phone, you need to 
give me $30.” 
7. Grocery Store Clerk — “That will be $130, please.Do you think that will hold you for the 
month?”  
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8. Store Clerk — “Nice threads!$30.Do you want us to put that on lay-away?”  
   

Total Expenses $830  

Monthly budget $810 

Does he have any left? -$20 

 

9. Friend — “Hey, John, You just got paid, right? Let’s go out tonight.” 
 

   

8) Ask:Can John go out with his friend?  

• Even though John is broke, what protective factors is he providing for Anna?   
• What type(s) of father is John? [legal, biological, dad, or responsible]  
• What did you learn from this activity?  

 



 

 20 

Appendix 2: Description of Flour Baby Project at Slidell Junior High School. 
(http://www.education-world.com/a_curr/curr128.shtml) (Page accessed December 1st 2008) 

MUCH MORE THAN BABIES! 

Seeger's program, an adaptation of the state's Human Development program, is about much more 

than babies. The program begins months before the babies are "born"!  

The program begins in August, when students return to school, with discussions of teen pregnancy. 

(That is about nine months before the babies arrive.) Seeger talks with students about dating and 

summer romances. Students talk about how teens can become carried away and about the options 

they might consider in difficult romantic situations.  

Then, in September, Seeger teaches about changes that might be happening to the body of a 

young woman who is one month pregnant. That discussion continues during each subsequent 

month. If a school dance is coming up, Seeger shows the class pictures of how a girl that many 

months pregnant might look and asks how comfortable she might be at a school dance, sports 

event, or pep rally.  

Seeger also talks about the expense of having a baby, the hospital and doctor costs, maternity and 

baby clothes, diaper costs, and the cost of the baby furniture parents-to-be need. The discussion 

turns to the responsibilities of having a baby and how much time and effort it might take to earn 

the needed money for a baby's care at a minimum wage salary, which is usually the best salary 

available to students this age.  

Two weeks before the babies are "due," Seeger introduces another activity. Students wear their 

book bags on the front instead of the back to simulate the feeling of being pregnant. They also see 

films showing kinds of childbirth, including natural childbirth and Cesarean-section. Then they draw 

slips of paper that tell the sex of their baby and the type of birth. One student might even draw 

twins. At this point, students have two weeks to create their babies. Nine months after the 

beginning of school, the babies are "born."  

CARING FOR A BABY -- EVEN ONE MADE OF SUGAR -- IS NOT EASY! 

When the babies arrive, each "parent" must take the baby to school and everywhere else people 

ordinarily take babies. If a parent cannot keep the baby nearby, he or she must swap services or 

pay a sitter. Students may leave their babies with another person for a maximum of three hours. 

(To keep the students from playing with the babies during class, which some students tend to do 

when the babies first arrive, teachers sometimes set up a "playpen" area in a corner of the 

classroom.)  

One week after the babies arrive, Seeger asks students to draw another slip of paper, one with a 

childhood disease written on it. Students research the disease they select and present their findings 

to the class. One student will draw SIDS and have to determine the cost of a baby funeral. 
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Appendix 3: Egg Baby Project  
(http://mtpasd.schoolwires.com/66797092117331/lib/66797092117331/Egg_Baby_Project_Require

ments.doc) (Accessed 26th November 2008) 

 

Egg Baby Project Requirements 

 

! Your egg must be in a basket 

! You must have a mobile and your basket must be decorated.  It must also be padded and 

have a “restraint” so that your egg will set safely in the basket 

! You will need to have a face on the egg.  You are welcome to use the baby doll hair that I 

have available.  I will provide cloth so that you can make a diaper for your egg.  You can 

use the black wiggle eyes that are in the classroom or you may purchase colored wiggle 

eyes (Wal-Mart or Michael’s).   

! If you drop or crack your egg please notify me as soon as possible.  This does not mean 

that you have failed the project.  We may be able to bandage the egg.  If your egg is 

damaged beyond repair, then you are responsible for an alternative assignment.  You must 

first complete an obituary for your egg and write a 1 page paper on dealing with the loss of 

a child.  If someone who is in the class damages your egg or you damage your egg on 

purpose, you will both receive an F for the project. 

! You are also required to complete an egg baby book.  This will include a 1 page journal 

entry for each day of the project.  The first day (when you receive the egg) you will discuss 

the babies’ problem, if there is one and how you feel about becoming a parent.  If you have 

a normal child, you will also write about becoming a parent.  Each entry after will include a 

! page of interaction and ! page of you description and treatment of your daily problem.  

You should also have your birth certificate, problem sheet, grading sheet and baby sitting 

chart in your folder. 
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Appendix 4: Flour Baby Project 
(www.angelfire.com/stars4/tips/baby.html) (Page Accessed 26th November 2008) 

 

The Flour Baby is designed to demonstrate the responsibility involved in managing a family which 

includes a baby. Students construct a daily log, design a birth certificate, and put together a budget 

for their family.  

It is our hope that through participation in this project our students will: 

1. Gain the realization of the commitment of time and energy that it takes to have a child and the 

demands that a child makes on the parent(s).  

 

2. Research the cost of living for a married couple (or single parent) with a small child.  

Regarding your “child”: 

1. One of you will create the flour-child (an artfully designed 10 lb. sack of flour or sugar.) Make 

your child distinctive yet appropriate (e.g.: no tattoos, piercing, hair coloring), with his/her own 

personality or style, without damaging or using tape or glue on the actual bag: we'll be donating 

the flour to a local food bank when we're done. Your child should always be dressed for the 

weather (One more layer than you are wearing, as babies cannot yet regulate their own body 

temperature). The other person will create the carrier for the child: crib, papoose, stroller, etc. 

Single parents will do it all.  

 

2. Name your child (An appropriate name, please, more on this in class). You will also create a 

“mock” birth certificate and social security card for your child. You will also create a marriage 

license and a “family album”. Photo albums will be provided.  

 

3. During the school day, you must carry your child at all times. In this class you must hold your 

child at all times. Couples should take turns. If one has basketball practice, arrange something 

realistic with your partner. Lockers and trunks are not cribs or day-care centers. Decide who will 

take the child home each night.  

 

4. During other classes, there will be a “play pen” area set up in the corner of the room, where your 

baby will take a “nap”! If another teacher has to come to us and tell about you distracting their 

class with the “flour baby” you will lose 25 points.  

 

5. You should be extremely protective of your child. If a tragic loss or injury occurs, you will be 

responsible for clean-up (NOT the custodians.), reporting to instructors, and negotiation of the 

penalty. Penalties range from additional research to a report on child abuse. If someone else 

attacks your child, or uses him/her in a recipe, find a teacher as a witness to spare you some 

penalty.  

 

6. You are not allowed to put the baby in your backpack, go anywhere without your baby, leave 

your baby in the care of anyone else, or let anyone abuse or neglect your child.  

 

7. You must wake up one week night per week and make a phone call to Mrs. McTighe, between 

2AM and 4AM. You will be leaving a message with your name that you are calling because your 

child will not go to sleep and is keeping you awake. You will then call back again in EXACTLY 15 

minutes and leave another message. Failure to do so will result in a 100 point reduction.  

 

8. At the end of this assignment you will submit a paper. It must be at least 2 pages. You will 

include how the project went, what you thought, embarrassing moments, etc. This is worth 100 

points.  
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9. You will lose 25 points every time you are seen without your baby! There will be no negotiation 

or discussion, just a 25 point deduction! You will be giving a schedule to your instructors as to 

which “parent” will be caring for the “child” during which period of the school day.  

 

10. A “baby book” should be kept with the baby at all times. The baby book is a place to record 

every time that you feed the baby, change the diaper, etc…At any point during the day, your 

instructors are able to “spot check” the baby book. If the baby’s feeding and diaper changing has 

been neglected, points will be docked.  

 

11. Another action that results in point loss is if only one parent handles the baby in a joint 

marriage. It is important to learn that both parents are equally responsible for the children in a 

marriage.  

Part of this project is creating a monthly budget. You will be instructed on how to properly do this 

during class. However, if you would like a reminder page to let you know what each catagory in 

your spreadsheet represents and exactly what it is that you need to do for each catagory, here it is.  

 

You will be given a set of circumstances that will tell you whether you are married or single, how 

many children you have, what your occupations are, and what your salary and tax brackets are.  

Income: This is given to you at the beginning of the project, it is part of the circumstances that you 

receive. You will need to divide the yearly gross income by 12. Then you will need to multiply by 

the tax decimal that coincides with your tax bracket. This will give you your monthly net income. 

Monthly gross, tax bracket, and monthly net will need to be input into your spreadsheet.  

 

Rent: You will need to go to the website, www.rent.com . Here you will set up an account and find 

a place to live. You will need to find the floor plan of your house or apartment and then save it to 

your disk. Name it "rent and floor plan" so that we will be able to find it easily. You can copy it off 

the website and then save it in Microsoft Word.  

 

Car: You will need to go to the website, www.cars.com . Here you will find a car and look at the 

loan calculator to determine your monthly car note by inputting the terms. You will need to copy 

and paste all this information, including a picture of your car, into Microsoft Word and save it to 

your disk. Name it "Car" so that we will be able to find it easily.  

 

Utilities: These amounts are pre-set for you. Just find which situation is applicable to you and input 

the amounts into your spreadsheet.  

1 Bedroom Apartment: Electric = $25.00, Gas = $25.00, Total = $50.00  

2 Bedroom Apartment: Electric = $50.00, Gas = $25.00, Total = $75.00  

3 Bedroom Apartment: Electric = $75.00, Gas = $25.00, Total = $100.00  

House: Electric = $125.00, Gas = $75.00, Total = $200.00  

 

Phone: For simplicity we have chosen to have you use a cell phone plan for your home phone. You 

may each have one if you are "married". You need to research a cellular phone package with 

whatever options you desire. Then save both a picture of your phone and a copy of your plan into 

Microsoft Word, save it as "phone" so that we can find it easily.  

 

Cable: You need to research either a cable or sattelite dish plan and save it to your disk.  

 

Insurance: You will need to get insurance for both your car and your home (renter's insurance). 

Your monthly premiums will vary depending on what types of variables or deductables you choose. 

Remember to save the information that you find to a disk.  
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Food: Your food cost will vary depending on your circumstances. Please input the data below that 

fits your situation.  

Single with 1 child: $150.00/month  

Single with 2 children: $200.00/month  

Married with 1 child: $250.00/month  

Married with 2 children: $300.00/month  

 

Entertainment: This will vary and also will depend on what you think that you can afford. Whatever 

amount you choose is what you should put into this line on the spreadsheet.  

 

Clothing: This will vary and also will depend on what you think that you can afford. Whatever 

amount you choose is what you should put into this line on the spreadsheet.  

 

Travel: For the purpose of this project this expense is for gasoline. It is a pre-set amount based on 

your vehicle/vehicles. Choose whichever data is pertinent to your situation. Remember if you have 2 

cars you will need to include them both.  

2 Door Car: $50.00/month  

4 Door Car: $60.00/month  

Truck: $80.00/month  

Mini-Van/SUV: $80.00/month  

 

Savings: This will vary and also will depend on what you think that you can afford. Whatever 

amount you choose is what you should put into this line on the spreadsheet. Generally, whatever 

you have left is what you are going to put into this section of the spreadsheet.  
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Appendix 5: Flour Baby Project  

(www.jackson.pps.k12.or.us/.docs/pg/400/rid/11060/f/Flour_sack_baby_project.pdf -) 
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Appendix 6: Suggested Parenting Education Topics for Children and Teens  
(adapted from www.parentingproject.org ) 

 

 

Personal Attributes and Skills for Effective Parenting 

 

Readiness:  Physical, emotional, social, intellectual and financial readiness to parent, as well as 

the realisation of the many personal and family adjustments that parenthood brings. 

 

Personal Traits:  Good character, realism, confidence, sensitivity to others, empathy, caring, 

resourcefulness, patience, flexibility, generosity, and a sense of humour. 

 

Relationship Skills: Ability to build and maintain positive and productive relationships, as well as 

to communicate and resolve conflicts effectively. 

 

Life Skills: planning, decision making, and problem solving abilities as well as time, household and 

financial management skills 

 

 

Knowledge and Skills for Effective Parenting  

 

Prenatal Development and Care: Understanding prenatal development; obtaining proper 

medical care and nutrition before and during pregnancy; avoiding alcohol, drugs, and tobacco 

during pregnancy. 

 

Sensitive Early Care: Recognizing the crucial importance of early sensitive, affectionate care in 

promoting secure parental attachment, sound emotional health, and brain development (including 

understanding why babies cry and responding appropriately and promptly to their needs).   

 

Care through Ages and Stages: Understanding and effectively planning for and responding to 

children's needs and stages in the following areas, recognising that children will differ and 

identifying and accommodating those who may have special needs:   

 

• Physical:  Providing appropriate nutrition, clothing, shelter, hygiene, health care, physical 

fitness, and sleep routines.  

 

• Safety:  Creating child-safe environments and using equipment to prevent accidental 

injuries (the leading cause of death in young children is this true in sa?), including the use of 

car restraints; knowledge about water, traffic and poison hazards; information about Shaken 

Baby Syndrome (SBS) and Sudden Infant Death Syndrome (SIDS).  

 

• Emotional:  Developing children’s ability to trust, care, nurture, empathize and love by 

responding effectively to children’s needs through nurturing, and by understanding, 

acknowledging, and helping them deal with their feelings and emotions during the different 

ages and stages of development.  

 

• Social:  Providing the foundation for positive and productive relationships with others and 

teaching appropriate social behaviour.  
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• Intellectual:  Providing the appropriate sensory stimulation necessary for optimum early 

brain development and providing the appropriate learning and leisure activities at each stage 

of a child's development.  

 

• Ethical:  Helping children develop morality, conscience, and character that will guide them 

throughout their lives. 

 

Healthy Family Relationships and Lifestyles: Understanding factors that contribute to strong, 

physically and emotionally healthy families.  

 

Effective Guidance and Discipline: Learning to use parenting techniques that build a child's 

respect for self and parents through effective limit setting, including the use of convincing 

interventions, modeling, and teaching rather than punishment, and with the understanding that 

effective methods vary with children of different ages and temperaments. 

 

Abusive Situations:  Understanding the short and long-term risks and consequences to children 

of physical and emotional abuse, domestic violence, and other damaging parental behaviours. 

 

Challenging Situations: Appreciating the impact of parenthood’s life changes, and of being 

prepared as a family to cope with illness, divorce, stepfamilies, death, and other crises and adverse 

circumstances. 

 

Parenting Styles: Being aware that families' parenting styles can differ yet still be effective. 

 

 

Attitudes, Roles and Responsibilities of Effective Parenting  

 

Respect for Parenting: As an essential, worthwhile, enriching, and prestigious endeavor that 

requires caring, involved, and prepared fathers and mothers. 

 

Respect for Parenting Education: As preparation to provide the love, care, nurturing, 

involvement, positive discipline and guidance for the healthy development of children into self-

reliant, responsible, caring, and nurturing adults and citizens. 

 

Conscious Parenting: Based on a deliberate choice and commitment to be the primary 

caregivers, nurturers and educators of one's children and to provide them with consistent guidance. 

 

Responsible Parenting: Consistently offering the time, attention, and financial resources needed 

to raise children to become responsible, contributing, and fulfilled adults. 

 

Culturally Aware Parenting: That strengthens families by celebrating cultural uniqueness, 

values, and pride while developing respect for differences among people and groups. 
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Appendix 7: Some ideas of how Parenting Education can fit into the Curriculum 

(http://www.parentingproject.org/Prepar.htm) (Page accessed 27th November 2008) 

SCIENCE 

Children often turn to their parents to fix the boo-boos, minor cuts and bruises that don't hurt so 

much after consolation and a comforting kiss from Mom or Dad. But some injuries do need a little 

more than TLC. This is a good time to teach the basics of first aid, such as cleaning and bandaging 

minor injuries, mouth-to-mouth resuscitation, and how to assist someone who is choking. Students 

should also know how to contact their family doctor. They should know the doctor's name and how 

to reach the doctor or her answering service. 

 

Nutritious meals 

Providing food for your children is one of the most basic parenting skills. To introduce lessons about 

nutrition, collect a series of school-lunch menus. Ask students which meals they think are the most 

nutritious and why. Then explain to them the basic nutrition guidelines set by the FDA, such as 

eating four servings of fruits and vegetables each day. Explain that their parents put thought into 

preparing nutritious meals for the family, being sure to include fruits, vegetables, protein, and 

vitamins in their diet. Students will understand that planning and preparing meals is more than just 

choosing their favorite foods.  

Facing challenges 

Until they acquire language skills, babies learn about their world from their senses. Those with 

special needs rely more heavily on their senses. For example, a child who is deaf will rely more 

heavily on his sight and sense of touch, more so than a child who is not challenged by deafness. 

For older or advanced students, introduce the topic of basic genetics, focusing on heredity, the 

appearance of dominant or secondary traits, mutations, and birth defects. Also, explain the effects 

drugs, alcohol, and nicotine can have on an unborn child. Follow with an open discussion about the 

challenges to parents of a physically or mentally challenged child.  

SOCIAL STUDIES 

Parenting raises all sorts of gender issues: Is diapering, for instance, a mother or father's job? 

Should Mom or Dad teach a child how to throw a softball? And should girls as well as boys learn 

how to throw that softball?  

Ask students to think of different gender-related family conflicts that can be debated in the 

classroom. Students may even suggest conflicts they've worked through at home, such as who 

takes out the garbage, who mows the lawn, who prepares the meals, who does the cleaning. Then 

have your students role-play the conflict to bring it to resolution. Older students can write editorials 

arguing for or against a particular stance. If the matter of who takes out the garbage is still 

unsettled, students can take home ideas discussed in class (teamwork and conflict resolution are 

parenting skills applied here).  

Alternative family groups 

In addition to the traditional mother-father-children family unit, there are many different types of 

families: single-parent families (since the 1950s, the share of American children living in mother-

only families has quadrupled from 6 percent to 24 percent), blended families, multigenerational 

families, families with adopted and/or foster children, and families headed by gay or lesbian 

couples. Keep in mind that there are many other kinds of family units.  
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Some of these family units may at first seem difficult or awkward to explain, but nontraditional 

families are growing in number and should be acknowledged. Children will probably have questions 

and comments about families without you prompting them. And most likely there are students in 

your class who are part of alternative families. Just be sure to present the information in a way that 

young minds can process I. (Tough to Teach, also in this issue.)  

Discuss different aspects of various family units. For example, a positive of multigenerational 

families might be having your grandparents close by or always having someone to talk to or play 

with. A con can be waiting in line for the bathroom or someone getting that last piece of cake 

before you do! Invite into your classroom representative speakers from different types of families to 

talk about the difficulties and rewards of their family units.  

Divide your class into small groups. Have them write lists of the challenges their parents face and 

how the students help out. Send older students OT the library to research and then report on 

various family units in other cultures, such as kibbutzim in Israel, where children live in groups 

apart from their parents. To encourage deeper thought, have students personalize their reports by 

including comments on how they'd feel if they lived in these different family units.  

Some students may feel uncomfortable or embarrassed about discussing their own family units, so 

make participation in these activities voluntary. But help all students feel comfortable by stressing 

that all family units are special. Your "family" is who you care for and care about.  

MATH 

Parenting is an expensive proposition. Have students determine the basic costs of caring for a baby. 

They can refer to ads in local newspapers or track the costs of a baby at home. Ask students: How 
much do diapers cost? Are disposable or cloth diapers more economical? How many diapers will you 
need for a week? And what will that cost? How much does a jar of baby food cost? How many jars 
will you need to feed a baby for a month and what will be the cost?  

Have the class discuss less costly alternatives, such as home cooking as opposed to dining out. Set 

up a basic weekly budget for taking care of a baby. Entries should include food, clothing, and day-

care and baby-sitting costs.  

ART 

Visit a local art museum or borrow reproductions of paintings and drawings from a library or other 

resource center. Choose works that feature babies, small children, or scenes of family life. Use 

these as a starting point to inspire discussions about parenting. Conversation topics are unlimited, 

but creative triggers might include: Does this child look like he is being well cared for? How? How is 
this child/family similar to or different from you/your family? What activity might be going on 
outside of the action depicted here?  

Ideally, the works you use will feature a spectrum of family configurations and cultures. After these 

discussions, explain the most accepted interpretation of the piece. Then teach your students about 

the artists' lives and what inspired their work. Finally, explain the techniques and media the artists 

used. Artists whose works depict children and family life include Varnette Honeywood, Pierre-

Auguste Renoir, Mary Cassatt, Leroy Campbell, and Pierre Bonnard.  

 

 


